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Dedication

This work is the result of many years of learning from all kind of people; as humble as a janitor and as learned as a doctor. However this does not mean that the learning has ended, on the contrary, it has just begun and the challenges are yet to come in virtue of growing as intellectual. Hence, as a person full of unsolved concerns, the mission is to continue searching as much as possible in order to be less unaware and ignorant to attempt to give a flash of light to those who are in the shadows of  ignorance which is the worst of  the ills afflicting our society.


On the other hand, my mother is not in flesh and blood nowadays; however I sense her very proud of me, in spite of the lack of confidence in my person that she used to express, because all life I was as the black sheep of the family who sadly deserved all the consideration due to the suffering from loneliness in the childhood; at that time she had to work and put me in somebody else’s hands very often, leaving me to chances that I will not mention here. Nevertheless, this achievement is dedicated to her, Ana María Del Carmen Galarce Morales, yes; my bitter sweet mom who besides of teaching me the importance of washing my hands before eating, taught me not to miss her so much once she would not with me anymore as I used to have her.
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1.0 
INTRODUCTION 

Nowadays, English is the most important language in the world. It is the global language to communicate with people of many different cultures. This language is not just of the business world and international exchanges, but rather it is the language of the ideological hegemony of the current global political system. Then, to be consistent with this, education in all countries must adapt its reality and curriculum in order to be in accordance with the present time. On the other hand, mobile phones have become an essential part of daily life in modern society. In this regard, mobile phones need to be fully interpreted and applied according to the environment in which they will operate, being well aware of their limitations and challenges, bearing in mind their potential impact on transforming current cultures and practices (Cobcroft et al., 2006). People of all ages use their mobile phones to communicate with others, either verbally or through texting and whatsapping, therefore the brick-like devices of the past have been replaced by phones that are lighter, easier to carry, and, perhaps most importantly, contain possibilities beyond the simplicities of making a business call, or sending a friend a short message. Most important, mobile phones help students minimize the distance between the classroom and the real outside world, and improve the efficiency of language learning.


Moreover, there is an abundance of applications, ranging from simple games and reading material to complex activities and school textbooks that can be downloaded onto our smartphone and they are to one click of distance in terms of availability, responding to the characteristic immediacy of our days. In other words, mobile learning is any service or facility that supplies a learner with general electronic information and educational content that aids in acquisition of knowledge regardless of location and time (Lehner & Nosekabel, 2002). 

To put it even simpler, the advancement of mobile devices has created great interest especially in the field of education regarding how these devices can be used for the benefits of students and teachers alike. In a study using mobile phones in the classroom, Ando & Morimoto (2009) suggested that teachers were able to save valuable class time by having students e-mail their presence in the classroom, rather than taking a role. Furthermore, when students e-mailed their opinions and thoughts about topics that had been discussed in the class, these could be displayed instantaneously on a screen in the classroom, rather than having to wait until the next lesson, as had been the case in the past, prompting Ando & Morimoto to argue that mobile phones must be considered as a tool for learning at school, as well as the traditional pencils and paper. 

Mobile phones are also social tools that can facilitate authentic and relevant communication and collaboration among learners and there are several pedagogical theories supporting their use in the second language classroom. The situated learning theory states that learning is more likely to take place when information is contextually relevant and can be put to immediate use (Lave & Wenger, 1991). Then, according to some principles in Applied Linguistics, any tool that can increase students’ access to the language will contribute greatly to their progress (Reinders, 2010), and it can be achieved through student collaboration on authentic tasks and projects (Prabhu, 1987; Willis and Willis, 2007) while simultaneously learning both content and language (Flowerdew, 1993; Snow, 1991).

Having researched on the internet, it is to be found that as far as MALL (mobile assisted language learning) is concerned, many studies have investigated the impact of smart phones on vocabulary learning from a pedagogical perspective (e.g., Redd, 2011; Stockwell, 2010; Alemi & Lari, 2012; Stockwell, 2007; Cavus & Ibrahim, 2009; Thornton & Houser, 2001, 2005; Hsu et al., 2013; Levy & Kennedy, 2005; Kennedy & Levy, 2008; Lu, 2008; Song, 2008; Zhang, Song, & Burston, 2011). The general results of the studies as reported above leads one to conclude that the mobile devices and smart phones are more helpful in improving vocabulary learning of students compared to conventional book-based, self-regulated vocabulary learning because of the time and space free nature of presentation of lexical items in mobile-based instruction (Nation, 2001; Thornton and Houser, 2005; Zhang et al., 2011). Then, the next step is to intend to prove the theories in Chilean classrooms, to put some methodologies in practice and to register results in order to set another step for further investigation. 

2.0
THEORETICAL FRAMEWORK

Over the last decade, researchers have attempted to investigate L2 learning by utilizing various mobile technologies such as mobile phones (Levy & Kennedy, 2005), Apple iPhones (De Jong, Specht & Koper, 2010) and pocket PCs (Wong & Looi, 2010). Then, the primary goal of mobility of technology focuses on examining the possibility of using portable and wireless devices such as mobile phones, laptops, and tablets for educational purposes. The second focus of mobility on learning is on the extensive use of mobile devices for learning outside the classroom, and the third aspect focuses on “the mobility of the learner, the design or the appropriation of learning spaces and on informal learning and lifelong learning” (Pachler, Bachmair, & Cook, 2010, p. 41). Finally, the power of portable computing in the form of mobile devices is accessible to everyone, and it is the time to consider using mobile devices for education (Goundar, 2015).

McCarten (2007) reports that students now have access to the wealth of information and the language tools like the dictionaries online; the only requirement for tapping this wealth of information and the online sources is to prepare the students and teachers on the ways to make use of them. Moreover, due to their pervasiveness, mobile phones are considered as being potentially valuable learning tools. However, students’ personal use of mobile phones and their apps for learning benefit is still open to research, and the evidence says that the possibility of L2 teachers’ deploying technology powerfully and successfully is closely linked with their attitudes towards the technology (Luan, Fung, Nawawi and Hong, 2010). 

To put it differently, it can be stressed that the degree of technology implementation is, undoubtedly, based on L2 teachers’ positive attitudes toward the technology. Therefore, today’s research studies focus on learners’/teachers’ attitudes towards technology, their intention to use it, and the various actual uses of mobile technology involved in their L2 learning/teaching experiences (Chang & Hsu, 2011; Cheng, Hwang, Wu, Shadiev & Xie, 2010). Most of these research studies have revealed that learners/teachers have a positive attitude towards the use of mobile technologies for L2 learning and teaching (Viberg & Grönlund, 2012). It was also found that there were numerous problems within this application of technology in the classroom, not least because of the fact that teachers were not always ready for its use and lacked training and confidence when using technology (Petrina, 2007). This lack of confidence and training meant that students suffered greatly from using technology because the literature notes that it was simply used as an expensive way of projecting images, rather than allowing them to embrace technology and learn how to apply it in their own learning. 

However, among all mobile devices, mobile phones have gained more attention for mobile learning due to their ubiquity among the youth at schools and universities, and their applications in education. The swift development of mobile phones in the last decade from simple phones to smart-phones, which can serve as a minicomputer, telephone, or camera, and transfer data as well as video and audio files, has made mobile phones efficient learning tools. Klopfer & Squire (2008) describe the possibilities of mobile phones as: 
· Portability: you can take the computer to different sites and move around within a location. 
· Social interactivity: you can exchange data and collaborate with other people face to face. 
· Context sensitivity: you can gather data unique to the current location, environment, and time, including both real and simulated data. 
· Connectivity: you can connect handhelds to data collection devices, other handhelds, and to a common network that creates a true shared environment. 
· Individuality: it can provide unique scaffolding that is customized to the individual’s path of investigation (cited in Squire & Dikkers, 2012, p. 447). 


It is stated by Berge & Muilenburg (2013) that “the benefits that accrue from using mobile technology in the classroom are clearly evident, and they relate to a mixture of content management and technological flexibility […] mobile technologies do allow for a diverse range of possibilities and broaden the scope for a different level of teaching engagement” (2013, p. 301). However, their work does also stress that there are possible problems, including the “individual vision concerning the application of technology in the classroom and the current mechanisms of preferred delivery (fixed location and face to face” (2013, p. 301). In this manner, their study highlights that the success of the use of mobile technology applications still very much relies on the individual skill of the teacher, with a lack of ability and training often blamed for reasons as to why its application was not successful. 


A study by Evertson & Weinstein (2006) indicated that “the problem of managing technology in the classroom is one of the greatest challenges mentioned by teachers” (p. 543), while Morella (1997) stressed that teachers lacked training and were often less skilled in using technology than their students, meaning that many were afraid to implement technology in the classroom and the learning suffered as a result. 


Nowadays, mobile assisted language learning (MALL) is another variety of m-learning that is applied exclusively for L2 learning. In the early 2000s, there was some vagueness with respect to the acceptance of mobile devices due to L2 teachers’ having insufficient knowledge of the best way to utilize them in a variety of learning environments (Kukulska-Hulme & Shield, 2008). 

In a study in Taiwan, Lu (2008) explained that students learning vocabulary through texting on their mobile phones were able to obtain significantly higher scores than those who studied using the traditional paper method, therefore using mobile phones for EFL learning has also received favourable results in the area of vocabulary acquisition, although there may be preferences to use computers rather than mobile phones for EFL learning due to the larger sized screens. However, since the 2000s, the use of mobile devices has gained popularity in the field of L2 learning and more research studies have been done to widen EFL teachers’ knowledge of mobile language learning (Kukulska-Hulme, 2009; Kukulska-Hulme & Bull, 2009).

In another study developed in Iran, Baleghizadeh & Oladrostam (2010) had forty EFL students who record themselves speaking in English on their mobile phones during class. Later on, twenty of the students were then asked to analyze and comment on their spoken mistakes for homework (i.e., experimental group), while the remaining twenty students were not asked to do anything at all with the recording (i.e., control group). At the end of the treatment period, the students were given a grammar test where the experimental group showed significantly higher scores compared to the control group. 

Moreover, Stockwell (2007, 2008, and 2010) suggests that although mobile learning seems to be more beneficial because it seems to increase students’ word banks and their ease of accessibility, there is a tendency for students to prefer computers to mobile phones. According to Stockwell’s students, mobile phones were objects for fun; they were “not a tool for study”, and the students “couldn’t get into the study mode with the mobile” (2008, p. 260). Therefore, Stockwell continues: 
“It is necessary for teachers to create an environment in which students can feel comfortable using their mobile phone for educational purposes.” 


Mobile learning is a type of learning that takes place with the help of mobile devices (Kukulska-Hulme & Shield, 2008) and simply means learning anywhere and at any time. In fact, many researchers and EFL teachers have integrated the technology into their L2 learning and teaching contexts in that mobile device are becoming strikingly ubiquitous (Park, 2011). As Dudeney & Hockly (2012) indicate, the leading English language teaching (ELT) publishers producing standalone or course book-related applications have enhanced the development of MALL globally over the last decade. A majority of L2 researchers have examined the strengths of using a) short message service (SMS) (e.g. Lu, 2008; Motallebzadeh & Ganjali, 2011), b) microblogging (mobile blogging) (e.g. Borau, Ullrich, Feng & Shen, 2009; Shao, 2010), c) ambient intelligence systems (e.g. Leonidis et al, 2012) and augmented Reality (AR) (e.g. Specht, Ternier & Greller, 2011; Liu, Tan & Chu, 2010) and d) global positioning system (GPS) (e.g. Ogata et al., 2008) in L2 learning. Most of these researchers reported that mobile technology users outperformed more than non-mobile technology users with regard to L2 learning. 


Despite the focus on investigating a) the use of MALL in learning L2 skills and components, b) the use of mobile technologies such as mobile phones, Apple iPhones and pocket PCS, c) L2 learners’ and teachers’ attitudes and perceptions about the technology and d) the strengths of using SMS, mobileblogging, ambient intelligence systems and AR and GPS, there is insufficient research into individuals’ EFL learners’ language learning  strategies and learning styles when utilizing mobile devices for their language learning. Such research can have a remarkable impact on curriculum developers who aim to design L2 learning activities including mobile technologies (Viberg & Grönlund, 2012). 
Also, despite the fact that technology has been used in the education system and, in particular, within the classroom (Zhang & Barber, 2008), the debate has been focused on whether it is possible to integrate technology into the classroom without disrupting the learning process (Maddux & Johnson, 2005) and whether technology should even be considered as a part of the teaching and learning process (Heide & Henderson, 1994). Then emerges mobile learning which provides many advantages for EFL learners: flexibility, low cost, small size and user-friendliness (Huang & Lin, 2012). It also establishes a learning context where students can access notifications, weekly activities, feedback, assignments and grading reports (Kristoffersen & Ljungberg, 1998) which is fundamental when we all know that the primary purpose of learning a language is communication. However, mobile learning is not without some disadvantages for EFL learners: small screen size, limited presentation of graphics, limited battery lives (Albers & Kim, 2001; Sad & Göktas, 2013). 

Hopefully, there is the view that “the structured and successful infusion of mobile technologies is one way of creating a student-centred classroom. Besides, since students see their mobile devices as integral to their lives, encouraging them to bring in and use their devices in novel ways can increase motivation” (Wankel & Blessinger, 2013, p. 103). Their work indicates that the use of mobile technology can give a voice to students, enable a sense of community and increase participation and motivation. This leads to the development of learning and its improvement for students involved (2013, p. 104). Another study has also held this view and indicates that “data analysis of student perceptions reveal that the incorporation of mobile technologies is an effective learning tool in higher education” (Partin & Lauderdale, 2011, p. 6). These viewpoints acknowledge that when accessed correctly and implemented in a structured and managed way, the use of mobile applications in the classroom can benefit the learning process and help to improve the overall gains made by the individual student. This is reflected in the positive perceptions concerning the use of mobile applications by students in the modern classroom. The importance of mobile technology and mobile application learning is one that is viewed as long-term. A study by Palloff & Pratt (2013) underlines that “mobile technology is not a fad or trend of technology that will eventually go away. Mobile learning is the harbinger of the future of learning technology and has the potential to change learning and teaching as we have known it so far. Moreover, students can be empowered to become true informal learners who carry the knowledge through a lifetime of practice thanks to the use of this technology” (Palloff & Pratt, 2013, p. 61). Their work also highlights that it is successful because of the nature of mobile applications. They highlight the point that “because mobile technology is blended into people’s everyday lives, it is the ultimate support for informal learning because it can be used at any moment, regardless of location and time […] the very mobility of mobile technology allows learners to roam and explore concepts freely without constraint” (2013, p. 62). This underlines the view that mobile technology could be a tremendous application for classroom development, in terms of independency and autonomy, to some extent, for the own students’ learning process and for the teachers in terms of saving time and materials. Research also has shown that mobile phones can be used to leverage instruction (Roschelle, 2002), empower place-based learning (Squire, Jan, & Mathews, 2007), and amplify learning (Squire & Dikkers, 2012). 


However, there are certain problems associated with the use of mobile applications in the classroom. In a study by Stewart, Schifter & Selverian (2010), they underline that there are challenges, including the nature of the small screens that display content, the possibility that Internet access slows or stops preventing learning from taking place and that “limited input systems complicate two-way communication between the receivers of content and the makers” (2010, p. 131). These challenges are supported by Berge & Muilenburg (2013) who note that the growth of independence gained by students when using their mobile phone could be taken advantage of, with certain distractions such as Facebook and Twitter applications, as well as text messaging preventing the learning of the student from reaching its fullest potential. Therefore, although there are numerous positives associated with the use of mobile applications, it is also believed that there are a variety of problems linked to their use, although this area is far less studied. The current study will help to understand teacher and student perceptions on both the positive factors and challenges linked to the use of mobile applications, thereby furthering the knowledge of this subject.

Another name for this kind of learning is cell phone-based learning (C-learning) Although explorations on cell phone-based learning (C-learning) in the field of teaching English as a foreign language (EFL) has been gaining increasing attention in the last 10 years, the explorations are constrained mainly to distance language teaching. Researchers have pointed out that mobile devices are most effective when combined with group activities, traditional educational activities, and other information and communication technologies (Librero, Ramos, Ranga, Trinona, & Lambert, 2007; Stead, 2005). Moreover, in the last 10 years, cell phones have evolved from simple vocal communication gadgets to palm-sized, high-tech packages that can serve as mini-computers, telephones, and cameras to transfer text, pictorial, video, and audio files (Prensky, 2005; Wang & Higgins, 2006). Therefore, using cell phones to facilitate EFL teaching is one of the earliest research trends in C-learning (McNicol, 2004). The attempts to apply C-learning to EFL teaching have been explored worldwide (Roberson & Hagevik, 2008). Cavus & Ibrahim (2008, 2009) explored sending text messages to undergraduate students as a way to teach new technical words in Northern Cyprus.

As Roberson & Hagevik (2008) pointed out, “the different ways for integrating cell phones into the curriculum can be as varied as the phones themselves” (p.3). Cell phone functions, such as a dictionary, a camera, games, and a calculator can all be used for educational purposes (Cui & Wang, 2008; Lucking, Christmann, & Wighting, 2010). In other words, C-learning can definitely go beyond the distance learning approach, besides being more effective when combined with group activities, traditional educational activities, and other information and communication technologies (Librero et al., 2007; Stead, 2005).“Toys to Tools” written by Kolb, (2008) is a practical guide to the educational use of mobile phones, where Kolb provides practical suggestions. In her words, ignoring a technology that students willingly and actively use is not a wise decision. Sad (2008) and Maclean (2010) mentioned some ideas of students using roles, rehearsing their parts and finally recording their performance. 

However, according to Atwell (2012), mobile phones, as any new invention are not free of disadvantages. Few people say that using them is a loss and theft and potential bullying, distracting and interruption. Taking photos of tests and passing them on to others, texting answers of texts to other students, spreading rumours fast, and privacy issues with teachers, having personal numbers of pupils and vice versa are among the disadvantages for using mobile phones in the classroom. Kuznekoff & Titsworth (2013) are of the opinion that the potential distraction caused by students using their mobile phones to play games, text messages, check Facebook or engage in other activities has become a concern to many classroom instructors. However, the availability of free language learning software programs, portability, speed, audio output and visual features in the latest mobile phones makes it an important tool for EFL students to learn English but most of the modern multi-facility mobile phones are not inexpensive. Also, technology changes and advances too quickly; it is known that is because the economical system which push us to be up to date in terms of devices and applications. Additionally, there are typically monthly data charges with one's mobile provider so if one needs to download large files that take a long time, his/her monthly charges could be quite high. Zelezny (2010) mentioned a number of barriers with regard to the electricity, gender roles, call-cost and ownership of mobiles. Some teachers, in tune with Boyle (2013), complain about the insufficient bandwidth of internet facilities in institutions that cannot provide access to the web content fast and becomes discouraging to the enthusiastic teachers. The incongruity between the online tools and the institutional restrictions policies can also affect the accessibility to Internet. Shudong & Higgins (2006) point out that in order to view images and text, mobile phone makers have made their screens larger, but these screens cannot be made too larger because mobile phones would not be portable or convenient. On the other hand, theoretically speaking, it is suggested that MALL “addresses many of the major challenges of Second Language Acquisition (SLA), such as comprehensible input or “i+1” (Krashen, 1985), the interaction hypothesis (Long, 1983, 1996), corrective/facilitative feedback (Gass, 1997; Long, Inagaki, & Ortega, 1998), and learner autonomy (Benson, 2001)”. 


Mobile learning has certain benefits for language classes as well and allows language teachers to offer access to authentic content, communicative language practice, and task completion (Chinnery, 2006). One of the most popular applications that are extensively used by students is mobile dictionaries. The advantages for using this app deals with the fact of performing search which makes having access to a great number of words, phrases, collocations, idioms, synonyms and antonyms; they can also check pronunciation of words; and showing images and videos related to the word’s meaning which makes mobile dictionaries a better choice instead of compact phrasebook or printed dictionaries among language learners (Joseph & Uther, 2009). A study was conducted by Hashemi and Abbasi (2013) on 180 third-grade high school students to investigate whether using mobile phones had an effect on the learners’ vocabulary retention. The results of the study proved that using mobile phones was helpful to EFL learners in terms of vocabulary retention and also the findings of the study reveal that a greater attention to the features of a new word and its text environment will facilitate its memorization. Another important function that makes the mobile phone reliable is its capacity to transmit learning modules electronically and enable learners to communicate with their instructors and peers (Brown, 2003).

Irrefutably, English language teachers have to be educated on the effectiveness of mobile technology in teaching activities. In addition, they should also be encouraged to examine and envisage innovative ways through which technology can be used to create new prospects for classroom instruction. According to Vota (2011), regardless of the educational features of mobile-device technology, it may fail if teachers are not trained to use the technology to improve their teaching activities. Weinberger (2011) states that in educational technology, the failure of almost all initiatives is due to the additional burden placed on the teacher. He thinks that teachers’ work can be facilitated by using technology, therefore universities and teacher training institutions across the world should recognize the relevance of mobile technology in creating effective language lessons. Then we will have a skilled teacher who is aware of the ways to utilize technology that helps students to progress in their educational paths (Goundar, 2015). On the other hand, educational software companies, teachers, and researchers have to coordinate and develop digital content for successful learning outcomes for making teaching-learning process effective and resourceful (Gliksman, 2011). Ally (2009) is of the opinion that people across the world wish to access learning materials on their mobile phones rather than acquiring another technology to receive learning materials. For instance, EFL students often complain that they learn vocabulary but find it difficult to remember. Hedge (2008) states that there has been a greater awareness concerning vocabulary learning in recent years, and it is the responsibility of researchers, materials designers and teachers to increase the pace, using the latest technology in the classroom. Laurillard (2007) pointed out that a common mobile learning activity could build in more opportunities for digitally-facilitated activities and for ownership and control over what learners do.

Summing up, there are estimated to be 1.5 billion mobile phones all around the world, which is three times more than the number of Personal Computers (PCs). A review of mobile learning projects funded by the European Union since 2001 (Pecherzewska & Knot, 2007) confirms that mobile phones are the most frequently used devices by learners. Mobile Assisted Language Learning (MALL) which is the exciting art of using mobile technology to improve learning experience in language learning differs from Computer Assisted Language Learning (CALL) in its use of personal and portable devices that create new ways of learning. However, in spite of the popularity of mobile dictionaries among students, research on the effect of this app on language learning is still being scarce in Chile. 
4.0
METHODOLOGY

In this study, the general objective is to attempt to demonstrate how relevant or not is the use of mobile phones in the classroom to learn English concrete nouns, versus the use of regular paper dictionaries. 


The first specific objective is to develop a methodology that involved the use of mobile phones to learn English nouns. As a first step to meet this objective, a survey was designed by the researcher. The survey was based on the participation of twenty female first-year English-language subject learners from a school in Santiago. They were divided into two groups of ten students each. Both groups were pre-tested on their language ability prior to the study to control for their previous knowledge. The test was administered at the end of the study, serving as the post-test. 

The second specific objective is to boost the suitable conditions to develop a study through which the use of mobile phones and the use of regular paper dictionaries were compared. In order to accomplish this objective, students were divided into two groups (ten in each group). The selection of the ten members of the experimental group was based on their connection to internet by their means, i.e. the fact that they have to pay for the service, which is not provided by the educational institution where the study was developed. The modality of work contemplated that the experimental group (those ten students connected to internet) worked using a dictionary from the web in order to look up the words. Meanwhile, the control group worked with the printed dictionary provided by the school. 

The words selected for the study are the following concrete nouns present in the classroom. These words were associated to a number placed and stuck to the object without mentioning the name of it.
1. Ceiling

2. Fluorescent light 

3. Projector 
4. Personal computer

5. Speakers

6. Back wall

7. Front wall 

8. Whiteboard 

9. Board rubber

10. Red whiteboard marker

11. Blue whiteboard marker 

12. Black whiteboard marker 

13. Green whiteboard marker

14. Left wall 

15. Entrance 

16. Door 

17. Lintel 

18. Lock 

19. Keyhole 

20. Doorknob 
21. Bookshelf 

22. Students’ desks 

23. Student’s chairs 

24. Pencil case 

25. Pencil sharpener 

26. Eraser

27. Ballpoint pen 

28. Coloured pen 

29. Pencil 

30. Book 

31. Copybook

32. Rough book 

33. Rucksack

34. Floor 

35. Right wall 

36. Curtains 

37. Windows 
38. Teacher’s desk

39. E-dictionary 

40. School record (book) 

41. Worksheets 

42. Handouts 
43. Teacher’s chair


As the students found out the words and meaning in English, they were told to write all this information down on a sheet of paper. Right after that, they were encouraged to read this new information aloud in order to retain as much as possible, from the meaning in context of each word. Once the activity was done, the sheets of paper were collected.


The third specific objective is to register the data that allows giving support to the use or not of mobile phones inside the classroom. To collect this information, besides the results of the pre- and post-tests, there is a questionnaire that was designed in order to get answers from inductive questions related to type, use, purpose and objective of having a mobile phone. 
3.1
PRE-TEST


Look up the following words in your dictionaries and write them down as you find them.
1. Ceiling

2. Fluorescent light 

3. Projector 
4. Personal computer

5. Speakers

6. Back wall

7. Front wall 

8. Whiteboard 

9. Board rubber

10. Red whiteboard marker

11. Blue whiteboard marker 

12. Black whiteboard marker 

13. Green whiteboard marker

14. Left wall 

15. Entrance 

16. Door 

17. Lintel 

18. Lock 

19. Keyhole 

20. Doorknob 
21. Bookshelf 

22. Students’ desks 

23. Student’s chairs 

24. Pencil case 

25. Pencil sharpener 

26. Eraser

27. Ballpoint pen 

28. Coloured pen 

29. Pencil 

30. Book 

31. Copybook

32. Rough book 

33. Rucksack

34. Floor 

35. Right wall 

36. Curtains 

37. Windows 
38. Teacher’s desk

39. E-dictionary 

40. School record (book) 

41. Worksheets 

42. Handouts 
43. Teacher’s chair 

3.2
POST-TEST


Look up the following words in your dictionaries and write them down as you find them.
1. Personal computer

2. Whiteboard 

3. Black whiteboard marker 

4. Door 

5. Doorknob 
6. Pencil case 

7. Coloured pen 

8. Rough book 

9. Curtains 

10. School record (book) 

11. Ceiling

12. Speakers

13. Board rubber

14. Green whiteboard marker

15. Lintel 

16. Bookshelf 

17. Pencil sharpener 

18. Pencil 

19. Rucksack

20. Windows 
21. Teacher’s chair 

22. Fluorescent light 

23. Back wall

24. Red whiteboard marker

25. Left wall 

26. Lock 

27. Students’ desks 

28. Eraser

29. Book 

30. Floor 

31. Teacher’s desk

32. Handouts 
33. Projector 
34. Front wall 

35. Blue whiteboard marker 

36. Entrance 

37. Keyhole 

38. Student’s chairs 

39. Worksheets 

40. Copybook

41. Right wall 

42. E-dictionary 

43. Ballpoint pen 

3.3
QUESTIONNAIRE
	Inductive Type Questionnaire
	yes
	no

	1. Do you have a mobile phone?


	20
	

	2. Is this a smartphone?


	20
	

	3. Was it given as a present?


	11
	9

	4. Did you buy it with the money that you save?


	9
	11

	5. Besides receiving and making phone calls, do you use it to surf in the Internet?
	20
	

	6. Have you ever googled to study an English subject?


	20
	

	7. Have you ever used an online dictionary for the purposes of an English subject before?
	3
	17

	8. How often do you use it?


	
	

	Once a day


	1
	

	Once a week


	1
	

	Once a month
	1
	

	More than once a day
	
	

	More than once a week
	
	

	More than once a month
	
	

	9. Do you know any e-dictionary that works without Internet Connection?
	
	20

	10. Would you agree in having blocked some apps such as Facebook or Tweeter when you are using the wi-fi connection at school?
	18
	2

	11. Would you share your mobile phone with other students in group activities?
	20
	

	12. Would you like using your mobile phone in the English class for academic purposes more frequently?
	20
	

	13. Would you like sharing academic information in an educational moodle platform? 
	20
	

	14. As a group of students, do you have an e-mail in order to share school information?
	
	20

	15. D.Q. c-group 1.  Finally, after the experience of looking up words from paper dictionary, do you think you are going to keep using this way of studying?
	
	10

	16. D.Q. e-group 2.  Finally, after the experience of looking up words from an online dictionary, do you think you are going to keep using this new application?
	10
	


D.Q. stands for DISCRIMINATORY QUESTION
4.0
RESULTS AND DISCUSSION

The results showed that, while controlling for the entry level language ability, by using a pre- and post-test based on the same information of the same issues (concrete nouns present in the classroom), the experimental group outperformed the control group in the post-test, i.e. findings showed that EFL learners who used the mobile dictionary to learn English improved their language ability more than those who used the paper dictionary. The findings also highlight the vital role that phones play in extending learning in and outside the classroom since students tended to use their new ability of looking up words from an online dictionary once they were somewhere else. Nevertheless, it is compulsory to state the permanent issue of social networking that becomes a problem of discipline once the students were looking up the words; they tended to pay attention to all possible sites, as if they could retain and interact at the same time. 


Hopefully, the finding corroborates previous research findings that generally mobile assisted language learning environments can have a positive effect on learners’ achievement in learning English as a foreign language. Using technology promotes language learners’ motivation, creates positive attitudes toward learning a foreign language (Rahimi & Hosseini, 2011), and lowers learners’ anxiety in language classes (Rahimi & Yadollahi, 2011). 


As a result, the brief but innovative findings of this study are related to using mobile dictionaries in language classes and the learning that is extended to environments out of the classroom, into everyday activities, and learning anywhere at any times (Joseph & Uther, 2009) with the help of one mobile app. “Mobile apps offer a wide range of learning tools to students that can be downloaded to their mobile devices and used productively at opportune times in a variety of settings and on-the-go” (Steel, 2012, p. 1). As reagrds language learning, this feature of mobile learning is a more practical help, as “extending language learning outside of classroom time, especially where in-class language practice time is limited, is essential to language acquisition” (Kennedy & Levy, 2009, cited in Steel, 2012, p. 2). Moreover, as foreign language learning needs frequent informal practice (Kukulska-Hulme, 2012), mobile phones provide ample opportunities for learners to have continuous connection with the target language and share all kind of new knowledge with their peers.

Among mobile apps, using dictionaries is highly regarded by students (Kukulska-Hulme, 2012) because using mobile dictionaries is time efficient and help language learners acquire vocabulary and check verb conjugations (Steel, 2012). Hopefully, this tendency is also growing in Chile. The possibilities that are included in mobile dictionaries such as visual media (images, graphics), audio media (pronunciation), multimedia, and searching can also be the reason of better learning when students use mobile dictionaries (Joseph & Uther, 2009). The participants of the Experimental Group, i.e. Group 2, were able to check pronunciation from their mobile phones as well; on the contrary, Control Group participants, i.e. Group 1, were not able to do so because they did not have the proper training in reading and interpreting phonetic symbols.


The following table shows the results of the empirical research:

	Name of the group
	Number of students
	Number of 

nouns in

Pre test
	Number of 

nouns in

Post test
	Pre test

right answers
	Pre test

wrong answers
	Post test

right answers
	Post test

wrong answers

	Control 
Group 
	10
	43
	43
	15 average
	28

average
	35

average
	10

average

	Experimental 

Group 
	10
	43
	43
	13 average
	30

average
	40

average
	5

average


5.0
CONCLUSIONS

Currently, there are not countries left where mobile learning will not expand the possibilities of extending open and distance learning education to all corners. Nevertheless, mobile phones are privately-owned and with the due privacy involved, therefore once they are used as a common teaching and learning tool in class, they probably cause more than a single problem. For instance, some students refuse to share the phones in group activities, and some may use mobile phones to violate others’ privacy by taking photos, making video recordings, or even spreading some private information through internet which emphasizes the implementation of privacy control practices before using mobile phones in class. Teachers need to reinforce the explanation to students about what the teaching objectives are and find out if they have any concerns about using their phone for learning activities. At the same time, clear rules must be defined in order to be nailed down about when and how mobile phones can be used to prevent the use from inappropriate purposes and behaviours. 

Mobile phone technology engagement is an effective option for the language teachers in EFL classes. With the development of modern mobile technology and current situation of English language teaching, introducing mobile phones into the EFL classroom is highly recommended because they are inherently convenient and motivating, and they offer great potential for student interaction and practice with authentic communicative language functions. However, like applying any other new technological teaching tool, using mobile phones in EFL classes is associated with a series of problems, including that of cost, efficiency and privacy. These problems can be lessened with the great efforts from both teachers and students. Dealing with the challenges of using mobile phones may seem daunting, but more and more teachers have found it to be a worthwhile investment of their time and a welcome addition to their EFL classes. 

In addition, hard time in classroom management is another inhibiting factor that may increase teachers’ discomfort, for which they should be provided with proper training and instruction. If they can be habituated in handling the issues associated with mobile phone functions, they feel more comfortable and easy to manage the classroom. Again, to design new and creative functions by mobile devices, teachers have to know the new technology and software use. For this, the government should enhance training for university teachers. Students are now aware of modern technology and devices, so, it is not so difficult for them to perceive mobile devices. On the other hand, EFL teachers must receive proper instruction on using the devices in the classroom to guarantee success. Despite these challenges, teachers and students see the adoption of mobile learning as the new trend which will revolutionize education 


In order to integrate mobile phones in educational institutions; a planned and updated policy and regulation should be established as to avoid the difficulty of promotion of mobile phone integrated classroom. Curriculum and syllabus should include mobile assisted language learning (MALL). People in charge of universities should allocate proper financial support to promote the investigation and integration of mobile phones in the language teaching modalities not only for avoiding time consuming activities but also to contextualize the learning process to today’s reality. Later on, in accordance to this, mobile learning will be sustained by teachers and students who will greatly depend on how efficient and necessary they consider the services and features. Owing to these findings it is pertinent for one to truly take a critical look at whether mobile learning technology, or technology in general, actually enhances the process of teaching and learning which means that people in charge must take into account all factors which contribute to the successful implementation of mobile learning in developed countries. It must focus on a detailed analysis of the current state of mobile technology in the world including the environment, the stakeholders and the strategies put in place toward the adoption and sustenance of the mobile learning strategy targeted at assisting in our region. 

5.1 
SUGGESTIONS FOR FURTHER RESEARCH

The present study was limited to 20 female high school first year students where the discrimination point was the fact that only ten of them had access to the internet because they have to pay for the service. Moreover, the research findings were limited to the analysis of students’ pre- and post-test and a teacher questionnaire. 

Hence, this study was done under the awareness of its simplicity; therefore, it is more than necessary to conduct another study with a bigger number of English students so as to verify and confirm the results presented in this research. Such further research can be supplemented by designing and testing the effectiveness of integrating English language learning activities based on VAK (visual, auditory and kinaesthetic) preferred learning channel with mobile technology in EFL classrooms. 

However, the findings outlined in the present study give some basic insight into the improvement of English at the high school level. Although these findings are related to the local context, they may, at least in part, be transferable to the learning environments in other regions as the use of smartphones is becoming more and more prevalent worldwide. 
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7.0
APPENDIX
The next is a selection of articles from internet: “33 Interesting Ways to use Mobile Phones in the Classroom and tips” which have many ideas of how to improve the use of mobile phones in the classroom:

This work is licensed under a Creative Commons Attribution Non-commercial Share Alike 3.0 License. Generic mobile and hand by Moleitau.
#1 - QR codes 

You could present information /assignments / feedback to learners by generating QR codes that can be read by their smart phones. Use in Wall displays too to bring added intrigue about a) what QR codes are and b) what more information they can find on the topic @charlottelovie
#2 - Homework Diaries 

Homework diaries get lost or become tattered - for many pupils a mobile phone is a prized possession. Phones can replace homework diaries: setting work and reminders are an easy way for pupils to engage with learning! @stuart_g_brown   Dear Diary by incurable_hippie

#3 - Quick Researches 

Instead of hulking out the department laptops - grouping kids together with internet phones can be an innovative way to undertake research tasks. Provided boundaries are set then it can prove a great success! @stuart_g_brown Office: research in progress by wili_hybrid
#4 - Take a quick poll of your audience 

Use any one of the many polling services to have your audience send a quick response to an SMS short code. One example of a service is Polleverywhere @Thespian70 Vote by alancleaver_2000

#5 - Take a picture! 

Most modern phones contain cameras. These can be used to take photos of work from the board, examples of models, posters or other things that cannot be glued inside a book. If they contain video recorders, students can film short sketches which could then be bluetoothed to the teacher to be shared. @davestacey

#6 Video! 

Many students who have mobile phones have the ability to record video. When demonstrating a technical sequences get a class expert with a phone to record it. Then once video sent to you via Bluetooth / cable / wifi / whatever, you can place on LAN or share to class via Youtube / Vimeo / whatever. This can then be added to a class blog, added to an intranet / VLE so forth and so on. @ICTEvangelist | Mark Anderson Image courtesy of http://www.digmo.co.uk/photo/free-creative-commons-photos-foreducation/
#7 - Photo rally! 

Use the camera to record evidence of items 'found' on a scavenger hunt. Try letting the teams come up with the list and then swap lists. Set the timers on the phone to 30mins - first team to find and record evidence wins. Points for creativity! Previous 'items' suggested by my classes: 'friendship' 'love' 'maths in action'. By @emmarocket Photo credit: http://abcphoneticblog.com/2011/04/12/non-book-ways-toget-your-child-reading-part-2/
#8 - Seek 'n Spell GPS 

Brilliant download for Smart Phones. Simply load app, wait for GPS to find your location and then gather the virtual letters to create words. You can play with other players and race to locate the letters. @peter_obrien1 http://www.seeknspell.com/
#9 Voice recorders 

Use the voice recorder feature as a means of collecting audio evidence / feedback on work. Add to portfolio as evidence of peer feedback / learning / development - transfer to machine via bluetooth / Wi-Fi / email / etc and link up by embedding / storing on intranet etc. If you own a smart phone, audio boo could be used to store in the cloud and then link directly to the audio files. Voice recorder could be used for other purposes too such as: interview | recording instructions | podcast style notes | keywords for revision | add your own here @ICTEvangelist | Mark Anderson Image courtesy of Morrhigan Image found here: http://www.sxc.hu/photo/109150
 #10 - Stopwatches 

Very, very basic, but if you're a Science teacher, you've forgotten to order the stopwatches and you're too scared or too far to go back to the lab tech to ask for them, simply ask the kids to use their mobiles. They will have them hidden on their person anyway. Been doing this for years. (Or simply get organised :) @simoncrook image courtesy of Aaron schmidt 

#11 - Captain's log! 

Set a class task of recording a personal log for a week. Students can use voice or video. Logs can be edited prior to sharing - add images or text using movie software. Give a frame work or theme as start point. Letters, numbers, and colours or simply 'Today I...' 

By @thosethatcan Photo credit
 http://www.appcraver.com/wpcontent/uploads/2009/06/apple-voice-memos-voicerecorderiphone.jpg
#12 Calling an expert: 

Teachers can use a cellphone alone or with some special apps to make a video or voice call with an expert in order to achieve certain objectives in the classroom, and their students can use it also in a group work. When you have many groups working at the same time, each group will have an interview with an expert of a certain topic of which it can be a project or a collaborative classroom activity. By @missnoor28 

http://askiphone.net/wpcontent/uploads/2011/03/Make-Video-Calling-with-Fring-App-on-iPhone1.png
#13 A fun way of learning a language 

-Translation: with a text or a picture.. -Spelling: Flashcards, games, crosswords, -Listening: Podcasts, stories, recorded audio files, radio,.. -Reading: Articles and e-books from a pdf reader, google.. -Writing: Text messages or notes to be send by bluetooth. -Projects: like podcasting, visualize list of vocabulary, pictures for vocabulary cards... by @missnoor28 http://www.appcraver.com/wpcontent/uploads/2009/03/bookworm.jpg3
#16 :A digital Storytelling tool

http://blog.cinchcast.com/2010/06/18/newcinch-app-for-android
#17: Physics Video Analysis 

Students use their phones to create a video of an object in motion, mark its position frame by frame, and set up the scale using a known distance. Vernier Video Physics creates position, and velocity graphs for the object. By @dgende

#18: E-reader or Text Book Option 

Students access full text websites and use the cell phone as an e-reader or text book. For teaching Shakespeare, there is an app for that! by Lee Ann Spillane @spillarke #19: Dictionary or Word Play Pal Students with texting plans can text Google (466-453) to define a word by sending define: (put word here). Responses returned in less than 30 seconds. Or if word play is what vocabulary learners need try the Jumbli.tv app or Words With Friends. By: Lee Ann Spillane @spillarke

#20 Timer 

Simple, but effective - use the timer feature on a mobile phone for timed activities. Make one student timer representative when completing the activities. Hey presto, competition in the classroom, involving other skills for a variety of class reps in the classroom. In my experience, students love the horn sound of the 'Alarm' tone, but there are others you can choose from. @ICTEvangelist. By: Mark Anderson 

#21 Send SMS reminders 

Use an SMS system (e.g. Txttools) to send reminders to learners. 

. Next session 

. To bring particular materials 

. Don't forget the homework due 

. Lesson cancelled @mattsmeeth 

http://swani.manicmig.co.uk http://www.elearningetc.co.uk 
#26 Use Posterous as a class blog for language students where students use their mobiles to take pictures of places they visit, which they can then email to the class Posterous site or via the Posterous app to make them appear on the blog. Students can also produce text to accompany the pics. The posts can then be discussed in class later or students can write comments on them. This provides great writing and speaking practice in another language. By: @dreadnought001 

http://mobileesl.blogspot.com/
#27 Use StudyBoost to review/study 

Students and teachers can create a set of study or review questions on this site. The questions are then sent by text to the students so that they can review using their phones.  By: @coxtl Tamara Cox www.e-literatelibrarian.blospot.com
#29 Phone Blogging 

Students can use their phone to blog with text or voice. Many blogging platforms will connect to a phone including Blogger and Wordpress. Phones can be used to create voice blogs (phlogging) with services such as iPadio. By: @coxtl Tamara Cox 

www.e-literatelibrarian.blospot.com
#30 Create a mobile group 

Teachers can create a group using a service such as Remind 101, Celly or Broadtexter to send texts to parents, students, clubs or school faculty. This is an easy way to send reminders, homework assignments, or other news. The teacher creates the group and it is up to the student/parent to use their phone to join. You post the message or reminder once and it goes out to everyone. By: @coxtl Tamara Cox 

www.e-literatelibrarian.blospot.com
#33 Class video projects 

. Invite students to prepare a 1-minute video in class. 

. They may prepare, negotiate, discuss and plan for their project based on the class time. 

. Once they are ready, they use one mobile device to record their video. 

. Then, they can share the video file with the teacher using blue-tooth. 

. The whole class can watch those videos using the class projector for feedback and follow-up discussions. By:  Ismail Fayed, @tweet4education
Special thanks to @tombarrett and his permission to use his material in virtue of education 
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